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Greater Shepparton Lighthouse Project was established to improve the lives and outcomes for children
and young people from conception to career in Greater Shepparton. At the core we are a small
community organisation – comprising of people with skill sets in leading, facilitating,
planning, organising, implementing and measuring change.   But the organisation’s real strength lies
beyond the office in our community with the hundreds of people committed to playing their role in the
changes in our community. 
 
Our work has been founded on regular, extensive, respectful listening that has a clear purpose to
inform what is needed next. We call this ‘deep listening’. In 2015 we asked one thousand local people
what young people in Greater Shepparton need in order to thrive. The process was powerful and
uncovered a groundswell of concern, ideas and willingness to assist.  We used the learnings as well as
information gathered from many other sources to develop and drive 18 priority areas. Many were
focused on addressing loneliness, isolation and marginalisation. Through our volunteer network, we put
hundreds of local volunteers into kinders and schools to help with language, literacy and numeracy. We
also opened the Haven, a safe place for youth to gather, make friends, access food, mentors and
opportunities, and created new curriculum linking schools to jobs and industry in the region. 
 
With many of the priorities identified by the community now being successfully actioned, this year we
decided to go back to the community for another round of listening and responding.  Again, we heard
about the need for connections of all descriptions – access to opportunity, transport, information,
mentors and role models. Young people called for timely, relevant and helpful information about some
of the big issues confronting them including careers and employment, as well as personal and social
issues such as mental health, and technology.  
 
Young people also urged parents to parent – provide for basic needs of food, shelter and safety,
engage in their education, set boundaries and provide a supportive environment in which to evolve and
grow.  
 
Lighthouse has created four Leadership Tables that connect and empower 50 committed leaders from
across the community to drive the next wave of action. These tables further tap into the groundswell of
support and bring a range of new resources from business, organisations and the community sector to
the table. 
 
The Leadership Tables are using this powerful community feedback to determine the next set of priority
areas for action. Many of these priority areas are focused on being preventative and ensuring young
people don’t fall through the cracks and require specialist interventions.  Under-pinning all of the work
is creating connections and a commitment to valuing all children equally. 
Thank-you to those who contributed to these important conversations and rest assured your views are
being taken into account every day in everything we do.

Foreword

3

Lisa McKenzie
Executive Officer 
Greater Shepparton Lighthouse Project
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The Greater Shepparton Lighthouse Project (GSLP) is driving
improved wellbeing and educational outcomes for young people
from conception to career in Greater Shepparton.  

Background
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What is Lighthouse?

1. Increase number of children and
young people with basic needs met
 
2. Increase number of children and
young people with access and
opportunity to community, education
and employment
 
3. Increase number and quality of
community connections

Our 3 Obsessions

The Lighthouse ‘Backbone’ is a small not-for-profit organisation that provides the support to drive
conversations, align priorities and opportunities and turn this into action by building on the great
work that is already happening in Greater Shepparton. Since its inception in 2014, the Lighthouse
Project has used place-based and collective impact principles as a guide to how it makes
decisions, how it works and how it measures impact.

Why do we listen? 

The 1000 Conversations with community identifies the key
issues that form the core of the Lighthouse whole-of-
community strategy and the priorities to drive improvements
for children and young people across Greater Shepparton.
We acknowledge that the only way for sustainable change
is through working together alongside the community with
their needs at the heart of every decision and action we
deliver. These conversations follow on from the
original 1000 Conversations that were undertaken by GSLP
with the Greater Shepparton community in 2015.

HEAD: Using data and strategy to
drive change
HEART: Listening deeply,
using empathy and valuing
relationships

Under-pinning 

Behaviours

HANDS:  Responding
to community need,
collective action and
being accountable

Despite the many barriers or hurdles small or large, faced by our people in Greater Shepparton,
the 1000 Conversations also identifies the advantages, strengths and latent resources we have at our
disposal as a community to tackle these issues. Our region has strong business and industry driving
regional growth, investment and economic prosperity. We have an abundance of services available for
our young people along with business and community members willing, able and driven to wrap around
our young people. The community of Greater Shepparton is perfectly placed and ready to continue to
be part of the solution for our young people. We are simply not willing to accept outcomes that fall short
for our children and youth, our leaders of tomorrow.    

The Lighthouse project is not a single program or initiative, nor
a traditional institution. It consists of a multitude of
partner organisations, hundreds of volunteers and supporters
from across the community and from private, not-for-profit and
government entities.  All are united by a common purpose and
shared goals and committed to delivering on the vision that
‘Greater Shepparton offers all young people the chance
to realise their full potential and thrive’.

Finally, in many ways participation in the process itself for individuals and communities is an extremely
empowering experience.  When we as a community simply stop, ask, deeply listen and respond
accordingly we are at the same time accepting and validating the experiences or issues faced by our
fellow community members. It creates initial readiness for place-based collective responses and
activates members of the community to start taking action from the moment the conversation ends.



Between March and June 2018, exactly 100 group conversations occurred across the
Greater Shepparton region with 1054 community members participating, aged 14 years and above.
Conversations lasting approximately one hour were facilitated by a Greater Shepparton Lighthouse
Project coordinator with a written record taken of the conversations. At each conversation the following
four questions were asked -
 
 
 
 
 
 
 
 
 
A concerted effort was made to ensure our rich and diverse community was well represented in the
conversations. Special focus was given to increase participation by males, young people, people with a
disability, people from culturally and linguistically diverse backgrounds and those identifying as
Aboriginal or Torres Strait Islander.   
 
A separate process called Children’s Voices was designed to capture the voices of children under the
age of 14 years. The 1000 Conversation’s Children’s Voices utilised modified questions designed to suit
the cohort and their responses were captured through drawing and verbal responses (see Appendix 2).
Twenty-five children between two and nine years of age participated in the Children’s Voices
consultation and common themes included play, the home, community activities, connections and kid’s
healthy behaviours. 

The 1000 conversations process

1. Tell me what you know to be important for raising happy and healthy children who do well at school and go
on to study, work and lead productive lives. 
 
2. What would it take for every young person to thrive in the Greater Shepparton community? 
 
3. What do you think gets in the way? 
 
4. What action do you think is most urgent? 

Who did we hear from?

Participants came from 28 towns 
within Greater Shepparton Local 
Government Area. 

The percentage of males participating increased 
from the 34% who were part of the 1000 

Conversations in 2015 
(see Appendix 1).

57.6% were female

40.6% were male 

100 Conversations

1054 Participants

Up from the 2015 1000 Conversations
percentage of 35% (see Apendix 1).

58% of participants were
aged between 14 - 25 years

of the participants identified themselves as being a Torres Strait Islander, Aboriginal, from a 
culturally or linguistically diverse background or as having a disability (see Appendix 1).25.1% 
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What did we hear?

Much of what we heard in response to the questions posed was consistent with what we heard in the
first 1000 Conversations consultation. Love, support, having basic needs met, good parenting, access
to role models and opportunity prevailed as the consistent factors identified by the participants to assist
young people to reach their full potential and thrive. However, there were several new themes reflecting
the changing conditions of our operating environment within Greater Shepparton. Emergent themes
included; transport; developing life skills; navigating the systems – both the education system and the
services sector and the need for transitioning support.
 
One other significant observation was the focus on education given the announcement of the planned
merger of our four government secondary schools into one college. It was evident through the
conversations with students and adults alike that the topic of education was at the forefront and the new
educational model evoked strong passion from participants. There was an overwhelming sense of
opportunity to improve facilities, access and equity, connection to industry and employment, school
culture, quality teaching, curriculum and student outcomes and transitions as far as education was
concerned.
 
In a tangible sense the fourth question, what action is most urgent, derived the most specific and
actionable responses. This was often where the ‘lightbulb moments’ occurred. In many cases the
answers were unique, filled gaps in what is currently being provided and clearly demonstrated the
value of asking the community. Unique problems with very specific solutions, sought by real people with
the support of a whole community full of latent resources, will, skills and abilities, passion, care for one
another and love – the perfect pre-conditions for change.  
 
Fundamentally, the conversations centered around connections – love, support, access to role
models and what that provides to young people. It provides the foundations for being able to succeed;
they feel a sense of belonging and cultural identity.
 
 
 
 
The following provides the detail of the key themes that emerged from the discussions, ordered under
three general themes:

" S u p p o r t  m u s t  c o m e  f r o m  n o t  o n l y  p a r e n t s  b u t  t h e  n e i g h b o u r h o o d  a n d
a l l  p e o p l e  a r o u n d  t h e m "
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Basic needs

Ability to thrive

Shepparton & beyond



We heard over and over again that all children and young people need and deserve to have their basic
needs met. Basic needs as described by the participants included;

• love;
• water;
• good food and regular meals;
• shelter in a house free from neglect and abuse;
• clothing; 

Basic needs

Disconnection within family units was seen to prevent the creation of a safe and secure foundation
to enable young people to thrive. A strong sense of self, instilled belief and aspiration for the future
were also given as important factors needed so that young people can achieve success within their
lives. The participants felt the opportunity to access mentors and supports outside of the family unit
as well as the offering of parenting programs for all parents would be appropriate solutions to assist
in ensuring all children and young people have their basic needs met.
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" B a s i c  n e e d s  i n c l u d e  -  L o v e  a n d  n u r t u r i n g  e n v i r o n m e n t  a n d
M a s l o w ' s  b a s i c  n e e d s  a r e  m e t .  A  h o m e  f r e e  f r o m  n e g l e c t  a n d  a b u s e "

" B a s i c  n e e d s   a r e   s t a b l e  a n d  s a f e  a c c o m m o d a t i o n "

" Y o u n g  p e o p l e  n e e d  t h e i r  b a s i c  n e e d s  m e t ,   t h e y  c a n ’ t  g o  t o  s c h o o l  i f
t h e y  d o n ’ t  s l e e p  o r  e a t "

Parents and carers who are actively involved

Parents and carers who are activly involved and whom feel supported and empowered to provide
the best care and support they can.
 
The role of parents and parenting was one of the most regularly mentioned factors that is not only
important for raising happy and healthy children but also what would ensure they thrive in
Greater Shepparton. Parents that would raise healthy and happy children were described by the
participants as being;

• a safe environment; 
• meeting hygiene needs; 
• a safe place to sleep;
• stability and support from family; &
• role models or mentors.

healthy themselves;  
knowing what is needed to raise children;  
valuing education;  
providing structure and direction;

being open;  
trustworthy, supportive and interested;  
listening; & 
providing room to grow and experience.

“ Y o u ’ v e  g o t  t o  h a v e  m i d d l e  g r o u n d .  S t e r n  w h e n  n e e d e d  b u t  l e t  t h e m
l e a r n  m i s t a k e s ”

" … a r e  p r o u d  a n d  o f f e r  s u p p o r t  w h e r e  p o s s i b l e ”



There was a general agreement that parents need to be supported as much as their children. They
need places to go for support and to build skills. The need for parent education and parent courses was
mentioned many times.
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A few factors about parents were thought to get in the way and mainly fitted into the following
themes;

being a ‘helicopter’ or ‘drone’ parent that is constantly monitoring what the child is doing and being
too strict resulting in the child not learning how to manage their own lives; &

 
not being tough enough and not saying ‘no’ which means the child doesn’t learn boundaries and
how to cope with disappointment.

“ T o o  m u c h  c o t t o n  w o o l  –  n e e d  t o  l e t  g o ”

” P a r e n t s  d o n ’ t  w a n t  t o  s a y  n o ,  t h e y  w a n t  t o  b e  f r i e n d s  w i t h  t h e i r  k i d s ”

“ P a r e n t s  n e e d  t o  b e  a b l e  t o  h a v e  p e o p l e  t o  t a l k  t o  w h e r e  t h e y  d o n ’ t  f e e l
e m b a r r a s s e d  -  t h e y  g o  t h r o u g h  a  l o t ”

“ E d u c a t e  t h e  p a r e n t s  m o r e  t h a n  t h e  k i d s  s o  t h e y  c a n  p r o v i d e  a  g o o d  r o l e
m o d e l ”

“ E n g l i s h  a s   A d d i t i o n a l   L a n g u a g e   k i d s ,   e s p e c i a l l y  f e m a l e s  –  t h e  g i r l s  a r e
g e t t i n g  k i d s  r e a d y  f o r  s c h o o l   a n d  d o i n g  t h e  m a j o r i t y  o f  t h e  h o m e  d u t i e s

a n d   a r e  t h e n  a l w a y s  t i r e d  a n d  l a t e  f o r  s c h o o l ”

Meaningful educational experience with educators

Meaningful educational experience with educators who genuinely care, tailored learning approaches
and a space free from bullying.
 
Young people stated repeatedly the importance of access to quality teachers with a focus on building
good relationships with their students.

“ Q u a l i t y  t e a c h e r s  a r e  t h e  o n e s  t h a t  m a k e  t h e  l e a r n i n g  i n t e r e s t i n g  a n d
f u n ,  t h e y  t a l k  t o  s t u d e n t s  a s  e q u a l s  a n d  s h o w  m u t u a l  r e s p e c t ”

“ G o o d  t e a c h e r s  s h o w  u n d e r s t a n d i n g ,  t a k e  t i m e  a n d  p a y  a t t e n t i o n  t o
s t u d e n t s ,  c a n  b e  f r i e n d s  n o t  j u s t  p r o f e s s i o n a l s ,  s o m e  o f  m y  t e a c h e r s

c o n t i n u e  t o  s u p p o r t  e v e n  a f t e r  t h e y  f i n i s h  t e a c h i n g  m e ”



Students valued teachers who are willing to create positive relationships based on mutual respect. In
addition, they felt that care and connection beyond simply teaching subject content was a key in
creating a more successful engagement with their wider studies. Students respect teachers who
support learners as individuals and take the time to get to know them through meaningful
conversations.
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" T r a u m a ,  r e s i l i e n c e  a n d  w e l l - b e i n g  i n f o r m e d  t e a c h i n g  p r a c t i c e  e m b e d  t h i s  w i t h
t h e  t e a c h e r  r a t h e r  t h a n  s u p p o r t i n g  l a t e  i n t e r v e n t i o n s  –  I t ’ s  l i k e  w e  w a i t  f o r  o u r

y o u n g  p e o p l e  t o  c r u m b l e  a n d  t h e n  w e  p u t  o u r  h a n d s  u p  t o  h e l p ”

“ W e  n e e d  i n s p i r i n g  e d u c a t o r s  a n d  p o s i t i v e  i n f l u e n c e s .  W e  a l l  r e m e m b e r  t h e  c r a p p y
t e a c h e r s ,  w e  a l s o  r e m e m b e r  g o o d  o n e s  w h o  s h a p e d  a  l o t  o f  w h a t  I  w a n t e d  t o  d o ”

“ T e a c h e r s  w h o  c a n  l e t  y o u  k n o w  y o u ’ v e  d o n e  s o m e t h i n g  w r o n g  w i t h o u t
e m b a r r a s s i n g  y o u ”

Access to extra-curricular activities

Young people understand the need for extra-curricular activities and how it helps build social
connections within the wider community. They identified the mental release that sport can provide from
their current life situation; the decrease in anxiety after exercising, the improvement in wellbeing while
engaging in arts activities and how music can positively impact academic performance. They also
identified there are opportunities for exercise that are inexpensive now with technology.

“ E x t r a c u r r i c u l a r  o p p o r t u n i t i e s  a r e  w h e r e  y o u  b u i l d  r e l a t i o n s h i p s ,  l e a r n  h o w  t o
a c t  i n  s o c i e t y ,  l e a r n  t o  f i t  i n  a n d  b u i l d  r e s i l i e n c e ”

“ F o o t y  i s  a  r e l e a s e .  Y o u  c a n  f o r g e t  a b o u t  y o u r  l i f e  f o r  a n  h o u r  o r  t w o ”

Barriers to accessing extracurricular activities included transport issues, the cost of participation and
the need for a uniform.

“ W e  n e e d  t o  f o c u s  o n  a r t i s t i c  o u t l e t s  –  n o t  j u s t  s p o r t  a n d  e d u c a t i o n .  M u s i c
a n d  d r a m a  a r e  o f t e n  o n l y  a c c e s s i b l e  t h r o u g h  s c h o o l  b u t  a t  a  h i g h  c o s t ”
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Transport doesn’t just mean public transport, but the wider concept of “getting around”. There was an
overwhelming outcry for a larger public transport network that provides a more frequent and reliable
service and at the same time more assistance for young people who don’t have the support to gain their
Learners Permit and driving hours.

Beyond having their basic needs met, we want all our children and young people to realise their full
potential and thrive. The community recognises that some things can get in the way of this and
highlighted the following as areas for improvement.

Ability To Thrive

“ W e  n e e d  g r e a t e r  a c c e s s  t o  t r a n s p o r t  –  f r e q u e n c y  a n d  r e l i a b i l i t y  a n d
e s p e c i a l l y  c o n n e c t i n g  t h e  o u t l y i n g  t o w n s ”

“ G e t t i n g  y o u r  L e a r n e r s  p e r m i t  i s  v e r y  d i f f i c u l t .  M a n y  k i d s  d o n ’ t  h a v e
a c c e s s  t o  a  s u p e r v i s i n g  a d u l t  a n d  t h e  L  t o  P  d r i v e r  m e n t o r  p r o g r a m  r u n

l o c a l l y  h a s  a  w a i t i n g  l i s t  t h a t  i s  t o o  l o n g ,  s o  n o  o n e  c a n  a c c e s s  t h e
s e r v i c e ”

Going places using transport

The participants said that the Greater Shepparton community would like transport to be more frequent,
safer, flexible, more affordable, free for all students to get to school, reliable and accessible.

“ S a f e r  t r a n s p o r t .   I f  t r a n s p o r t  w a s  b e t t e r ,  i t  w o u l d  f r e e  u p  p a r e n t s ,  s o
k i d s  c o u l d  g e t  t h e r e .   P a r e n t s  c o u l d  f e e l  s a f e  w h e n  y o u  a r e  t r a v e l l i n g

o n  t h e  b u s ;  p a r t i c u l a r l y  o n  F r i  n i g h t s  a n d  a f t e r  h o u r s ”

“ N o   b u s e s   o n  a  S u n d a y  i s  a  m a j o r  b a r r i e r  f o r  e m p l o y m e n t .   T a x i ’ s   a r e  t o o
e x p e n s i v e  a n d  t h e  p r o c e s s  f o r  a p p r o v a l  f o r  a  “ t a x i  c a r d  s u b s i d y ”  i s  t o o  h a r d

a n d  n o  o n e  e v e r  g e t s  f i n a l  a p p r o v a l ”

The participants recognised that transport is important for work, study, sport and social connection.  We
heard about the lack of public transport to and from outer-lying areas of Shepparton particularly after
hours and on Sundays.

“ L a r g e  p a r t  o f  o u r  p o p u l a t i o n  l i v e  o u t  o f  t o w n  a n d  i f  t h e y  m i s s  t h e  b u s
t h e y ' r e  s t u c k  a n d  t h e y  c a n ' t  s t a y  a f t e r  s c h o o l  t o  d o  e x t r a - c u r r i c u l a r

a c t i v i t i e s ”

" T r a n s p o r t  i n  S h e p p  i s  r i d i c u l o u s ,  t h e r e  a r e  n o  b u s s e s  o n  a  S u n d a y  a n d  y o u
c a n ' t  g e t  t o  w o r k  t h e  f i r s t  b u s s e s  o n  o t h e r  d a y s  s t a r t  a t  8 : 3 0 a m  w h i c h  i s  t o o

l a t e  w h e n  y o u  w o r k  h o s p i t a l i t y ”

Even within Shepparton, it’s hard to get around without a car.

“ T r a v e l l i n g  b y  b u s  a r o u n d  t o w n  t a k e s  t o o  l o n g ,  i t ’ s  f a s t e r  t o  w a l k ”
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Transitions support is needed to help navigate school transitions and the vast array of educational
opportunities. Children need better support when navigating transitions from primary to secondary
school and then secondary school to further study and/or work. It would be useful to better support
parents so that their children at school socially and academically ready to start school.

“ W e  n e e d  c o n n e c t e d  h u b s  t o  s u p p o r t  f a m i l i e s  f r o m  b i r t h  a n d  e n s u r e  t h e
k i d s  d o n ’ t  t u r n  u p  w i t h  l o w  v o c a b u l a r y  a n d  a r e  r e a d y  t o  s t a r t  s c h o o l ”

Transitions support 

We need to better transition children from primary school to secondary school, so they don’t become
disengaged from their studies and drop out. It was suggested that this could start earlier than Grade 6.
Relationships between parents and primary school teachers is so different to that of secondary
teachers. We need to provide better support for both parents and children to cope with the different
schooling structures.

“ K i d s  n e e d  t o  k n o w  t h e y  a r e  g o o d  e n o u g h  a n d  t h a t  t h e y  a r e  a l l o w e d  t o
b e  t h e m s e l v e s ”

The participants noted that the transitions post-secondary school needed more focus. For those young
people who are not considering going to University, they wanted more support to understand options
and pathways.

“ W e   ( s t u d e n t s )   n e e d  m o r e  s u p p o r t  t h a n  j u s t   t h e  s c h o o l  c a r e e r s  c o u n c i l o r ”

“ C a r e e r   c o u n s e l o r s   c a n  s o m e t i m e s  c o n f u s e  u s  i f  w e  a r e  n o t  t h i n k i n g  o f  a
u n i v e r s i t y  p a t h w a y ”

“ M o r e  l o c a l   b u s i n e s s e s  t o  o f f e r  c a d e t s h i p s  –  s t u d e n t s  k n o w  t h e y  a r e
g e t t i n g  p a i d  t o  l e a r n  a n d  k n o w  t h e y  w i l l  h a v e  a  j o b  t o  g o  t o  a t  t h e  e n d .

I t ’ s  a  s t r o n g  b u t  p o o r l y  u t i l i z e d  m o d e l ”

“ A l l  t e a c h e r s  n o t  j u s t  C a r e e r s  T e a c h e r s  s h o u l d  b e  a b l e  t o  p r o v i d e  g o o d
a d v i c e  a b o u t  c a r e e r s  a n d  l o c a l  p a t h w a y s  t o  w o r k  a n d  s t u d y  o p t i o n s ”

And support to fully understand what it takes to get a job – submitting an application form, participate in
an interview and more importantly what it takes to maintain that commitment once they get a job.

“ W e  n e e d  t o  l e a r n  m o r e  u s e f u l  s t u f f  f o r  t h e  w o r k p l a c e ”

“ I t ’ s  a b o u t  n o t  o n l y  h o w  t o  g e t  a  j o b ,  o r  g e t  i n t o  a  c o u r s e ,  b u t  m o r e
i m p o r t a n t l y  h o w  t o  m a i n t a i n  t h a t  j o b  o r  s t u d y ”
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Building parents’ and young people’s skills and confidence to successfully live in a ‘wired world’ and
navigate the challenges of technology (and its potential link with bullying and mental health). It is not
just young people who are having to manage technology. Parents needed to understand what it’s like to
live in a world based around technology and not to be ignorant of the issues it brings up.

" P a r e n t s  n e e d  t o  m o r e  a c t i v e l y  p a r t i c i p a t e  i n  y o u n g  p e o p l e s ’  l i v e s  a n d
t a k e  a  g r e a t e r  i n t e r e s t .  T h e y  a r e  o b l i v i o u s  t o  h o w  y o u n g  p e o p l e  a r e

u s i n g  t e c h n o l o g y  a n d  t h e  n e g a t i v e  a s p e c t s  o f  o v e r  c o n n e c t i o n  t o  s o c i a l
m e d i a   a n d   t h e  r e a l i t y  t h a t  m a n y  y o u n g  p e o p l e   “ j u s t  c a n ’ t  c l o c k  o f f ”

Living successfully in a ‘wired’ world

Participants identified that young people need to understand the implications of using technology on
their career prospects and how to conduct themselves. They also need to understand how to use all
aspects of technology, not just social media.

“ W e  n e e d  e d u c a t i o n  a r o u n d  s o c i a l  m e d i a  a n d  i t s  i m p a c t  o n  j o b  p r o s p e c t s  –
e m p l o y e r s  a s k e d  m e  f o r  a l l  m y  p r o f i l e  n a m e s  –  s n a p  c h a t   e t c   w h e n  I  w a s

i n t e r v i e w e d ”

“ B e t t e r  u n d e r s t a n d i n g  a n d  u s e  o f  t e c h n o l o g y  –   e g   k i d s  c a n  u s e  s n a p  c h a t
b u t   c a n ’ t   w r i t e  a  l e t t e r  a n d  a t t a c h  i t  t o  a n  e m a i l ”

Understanding the wider role of social media and how to manage it will help young people manage their
potential impact on their mental health.

Equipping young people with transferable skills will build their capacity to navigate their own life. Many
young people felt they were not equipped to navigate life successfully and wanted to learn about things
like managing their money, how to do taxes, how to change a tyre, how to maintain a job. 
 
Young people felt they were not currently being taught the life skills in school that they require to
successfully engage with the community and become the best versions of themselves that they could
possibly be. They were very specific and articulate about the types of skills and knowledge that they felt
they were missing out on in school. They could also clearly see the relevance of certain skills to ensure
they attained better immediate and longer-term life outcomes such as further study, meaningful
employment and home ownership.

Life Skills

“ Y o u n g  p e o p l e  a r e  n o t  b e i n g  t a u g h t  i n  s c h o o l s  t h e  l i f e  s k i l l s  w e  n e e d  i n
o r d e r  t o  s u r v i v e  l e t  a l o n e  t h r i v e ”

“ W e  w a n t  t o  k n o w  a b o u t  t a x e s ,  h o w  t o  d o  y o u r  t a x  r e t u r n ,  a b o u t  i n s u r a n c e s
a n d  w h a t  s u p e r a n n u a t i o n  i s ,  h o w  t o  g e t  f i n a n c e  o r  a  h o u s e  m o r t g a g e .  A l l

t h e  t h i n g s  t h a t  w e  d e e m  t o  b e  u s e f u l  w e  a r e  n o t  l e a r n i n g  c u r r e n t l y  a t
s c h o o l ”



Barriers identified by young participants included a curriculum that is crowded and does not incorporate
life skills well. Also, young participants felt that some teaching staff lacked a variety of life experiences
themselves.  
 
Solutions offered by the participants included better incorporation of life skills within educational settings
whether in class, during lunch breaks or after school covering topics or areas such as communication
skills and building relationships, budgeting, cooking, cleaning, tax, managing time and money,
resilience and looking after yourself.
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“ K i d s  n e e d  t o  l e a r n  h o w  t o  b u d g e t  a n d  p r e p a r e  f o o d  f o r  t h e  w e e k .  W h e n  I
w a s  a  t r u c k  d r i v e r ,  I  w o u l d  s e e  t h e  s a m e  k i d s   e v e r y  d a y   a t  M a c c a ’ s ”

“ N e e d  t o  l e a r n  b e t t e r   h o w  t o   a d u l t .  B i l l s ,  m a n a g i n g  m o n e y ,  m a n a g i n g
e m o t i o n s ,  e v e r y t h i n g  r e a l l y ”

“ W e  w a n t  t o  k n o w  a b o u t  t a x e s ,  h o w  t o  d o  y o u  d o  t a x  r e t u r n ,  a b o u t
i n s u r a n c e s  a n d  w h a t  s u p e r a n n u a t i o n  i s ,  h o w  t o  g e t  f i n a n c e  o r  a  h o u s e

m o r t g a g e .  A l l  t h e  t h i n g s  w e  d e e m  t o  b e  u s e f u l  w e  a r e  n o t  c u r r e n t l y
l e a r n i n g  a t  s c h o o l ”

Young people need access to positive role models and mentors to feel safe, supported, inspired and
connected within our community. The participants used many words to describe a role model for young
people, including:

Access to role models

“ M e n t o r s  c a n  b e  p e o p l e  y o u  k n o w ,  e l i t e  a t h l e t e s ,  y o u r  b o s s  o r  m a n a g e r  o r
m a n y  t i m e s  t h a t  o n e  t e a c h e r  w h o  b e l i e v e s  i n  y o u ”

“ T h e y  p l a y  a  p i v o t a l  r o l e  h e l p i n g  m o t i v a t e  y o u n g  p e o p l e  t o  a c h i e v e  l i f e
g o a l s  l i k e  e a r n  m o n e y ,  w o r k ,  b u y  a  c a r  o r  h o u s e ”

inspiring; 
takes the time on a regular basis; 
successful; 
loving; 
helps you learn right from wrong; 
gives you support and encouragement; and  
who you feel safe enough to explore your ideas.

The participants thought that role models could be a range of people such as parents, Year 12
students, sport coaches, extended family or outside the family.

The lack of positive role models or mentors and the existence of negative role models - particularly for
males - was seen to get in the way. Young people don’t necessarily know who they could have as a
mentor and how to make a connection.
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“ A l l  c h i l d r e n  d e s e r v e  a  s a f e t y  n e t  –  b u t  I  g u e s s  y o u  c a n ’ t  m a s s  p r o d u c e
s e c u r i t y  u n f o r t u n a t e l y ”

At Lighthouse we’d like to challenge this notion and provide wrap-around support for all children to have
a safety net.

Shepparton & Beyond

Our children and young people need a solid and supportive base they can always call home.
Our community felt that more needed to be done to celebrate our region and called for:

assistance with navigating the service sector; 
addressing the issues of the new school with a particular focus on wellbeing, anxiety and
bullying; 
Access to local role models to provide support and build aspirations through; 

showcasing employment opportunities and career pathways available right in our back
doorstep as well as opportunities beyond; 
celebrating local youth and their various journey’s to success to help build aspirations in
the leaders of tomorrow; &

promoting a positive narrative around Shepparton and finding ways to celebrate what’s great.

Good mental health was identified by the participants as one of the most important things for young
people and their parents to have.  There is concern about the increasing rates of mental health issues
in young people particularly anxiety and depression. 
 
The participants asked for more education around mental health issues and recognition of the
importance of accessing support and mental health services as early as possible.  They also
acknowledged the importance of building and embedding resilience in young people and
communication and connection as protective factors against mental health issues.

Navigating the service sector

“ B u l l y i n g  s t a r t s  a t  s c h o o l  a n d  t h e n  s o m e o n e  p o s t s  o n l i n e  a n d  e v e r y o n e
j o i n s  i n .  I s o l a t i o n  g o e s  w i t h  b u l l y i n g  -  y o u  g e t  a n t i - s o c i a l  a n d  d o n ' t

w a n t  t o  t r y  a n y t h i n g ,  l e a d s  t o  d e p r e s s i o n  a n d  o t h e r  m e n t a l  h e a l t h  i s s u e s ”

The participants believed that knowing the available services, how to access them and getting early
intervention is important for children, their parents and carers and young people.

“ A c c e s s i n g  e a r l y  i n t e r v e n t i o n  w a s  k e y  t o  m y  s o n ’ s  s u c c e s s ;  I  w a s  a l s o
l u c k y  I  h a d  a  f l e x i b l e  e m p l o y e r  s o  I  c o u l d  t r a v e l  a n d  t a k e  h i m  t o

a p p o i n t m e n t s ”

The number and range of individual services gets in the way and there is still an issue about knowing
what services are available. Some services are either missing or there are long wait times. Many
services are also seen to be not attractive to young people with some creating a stigma or are just too
confronting and this impacts on young people accessing the services.
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“ T h e r e  i s  n o  c e n t r a l  p l a c e  w h e r e  a l l  i n f o r m a t i o n  i s  h e l d  a n d  r e f e r r a l s  c a n
b e  m a d e  t o  h e l p  l i n k  u p  p e o p l e  t o  a c c e s s  t h e  s e r v i c e s  a n d  h e l p  t h e y  n e e d ”

Simplifying access and ensuring they are designed specifically for young people was a general
suggestion with ideas around having more outreach services in youth spaces or within schools.

“ S h e p p a r t o n   i s  w e l l  s e r v i c e d  f o r   s p e c i a l i z e d   s e r v i c e s  b u t  f a m i l i e s  d o n ’ t
k n o w  a b o u t   w h a t   i s   a v a i l a b l e   a n d  w h a t  t h e y  c a n  a c c e s s ”

“ N a v i g a t i n g  t h e  s y s t e m  i s  h a r d .  S u p p o r t  s e r v i c e s  a r e  a v a i l a b l e  b u t  i t ’ s
r e a l l y  h a r d  t o  n a v i g a t e  a n d  u n d e r  a n d  t h e  s e r v i c e  a r e  9 - 5  M o n d a y  t o

F r i d a y  w h e n  k i d s  a r e  a t  s c h o o l ”

There was also a suggestion to use technology. This would provide information 24/7 and options for
young people and families outside of business hours, to at least understand the available services prior
to accessing them.

“ T a k e  t h e  s t i g m a  a n d  p a p e r w o r k  o u t  o f  a c c e s s i n g  s e r v i c e s ”

“ L o c a t e  G P s  a n d  o t h e r  s e r v i c e s  w i t h i n  y o u t h  s p a c e s  l i k e  t h e  H a v e n  o r  t h e
B r i d g e .  I t  i s  c o n f r o n t i n g  g o i n g  t o  a  G P  c l i n i c ,  w a i t i n g  i n  t h e  w a i t i n g

r o o m  w i t h  2 0  o t h e r  p e o p l e ,  h a v i n g  t h e m  c a l l  y o u r  n a m e ”

“ S c h o o l  c o u n s e l l o r s  –  m o r e  a c c e s s  t o  i n  s c h o o l  a s  t h e  s t u d e n t s  s a y  i t ’ s  a
t w o  w e e k  w a i t  t i m e  i n  s c h o o l  a n d  t h r e e  m o n t h s  w a i t  t i m e  f o r  a n

a p p o i n t m e n t  a t  H e a d s p a c e ”

“ M o r e  a c c e s s  t o  s e r v i c e s  w i t h i n  t h e  s c h o o l  e n v i r o n m e n t  t o  i m p r o v e  a c c e s s
–   G e a r e d  f o r  C a r e e r s  h a s  b e e n  g r e a t ”

“ C r e a t e  a n  a p p  t h a t  i s  a  “ o n e  s t o p  s h o p ”  a s s e s s m e n t  s e r v i c e s  t h a t  q u i z z e s
y o u  o n  c a r e e r s  a n d   b a s e d  o n  y o u r  o p t i o n s  o f f e r s  t r a n s i t i o n s ”

Young people are worried about the new school. They felt like their voices have not been heard and
they are worried about the impact the structure and management of so many students in one space
could have on wellbeing, anxiety and bullying. 
 
The young participants described the need for students to have aspiration for educational outcomes
and an environment that fosters strong engagement with their education as key drivers for participation
and success. Young people wanted their parents and carers to take an active interest in their education,
provide structure and basic resources to participate in school and encourage meaningful and ongoing
engagement with their education.  
 
We heard overwhelmingly the community want safe, flexible, engaging and responsive schools and
educational options for our young people. It is evident that a ‘one size fits all’ approach is not
responsive to the varied learning styles and needs of local students.

Addressing the issues of the new school with a particular focus on wellbeing, anxiety and
bullying
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" W h a t  a b o u t  t h e  s u p e r  s c h o o l  t h a t  w o u l d  j u s t  b e  s o  h e c t i c ,  w h a t  a b o u t  t h e
k i d s  l i k e  u s  w i t h  s o c i a l  a n x i e t y  a n d  a  s c h o o l  l i k e  t h a t  d o e s  n o t h i n g  f o r

t h e  k i d s  t h a t  a r e  f a l l i n g  t h r o u g h  t h e  c r a c k s "

The importance of role models was highlighted throughout the consultation process. Role models can
showcase the employment opportunities and career pathways available right on our back doorstep as
well as opportunities beyond. They can also be a way of celebrating local youth and their various
journeys to success to help build aspiration in the leaders of tomorrow.
 
The participants identified concerns around the fact many young people within the community do not
transition into meaningful employment. The participants voiced their understanding of the benefits that
come from a thriving region where more people can positively contribute to society through either work
and or volunteering.

“ W e  w a n t  a c c e s s  t o  a n  e d u c a t i o n a l  s y s t e m  t h a t  i s  e n g a g i n g  a n d  b u i l d s
y o u n g  p e o p l e ’ s  s e n s e  o f  p u r p o s e  i n  t h e  w o r l d ”

Access to more local role models to provide support and build aspirations

“ N o t  e v e r y o n e  h a s  a  r o l e  m o d e l .  W e  n e e d  p e o p l e  o u t  t h e r e  t o  b e  t h e  r o l e
m o d e l s  f o r  k i d s  w h o  d o n ’ t  l e a v e  t h e m  a s  t h e y ’ r e  g r o w i n g  u p ”

“ R o l e  m o d e l s  w h o m  a r e  c o m m i t t e d  t o  s o m e t h i n g ,  o p e n  m i n d e d ,  k i n d ,  t a k e
t h e  t i m e  a n d  a r e  s u c c e s s f u l  a c t  a s  i n s p i r a t i o n ”

“ M e n t o r s  a s s i s t  a s  t h e y  o f f e r  i n s p i r a t i o n  t o  p u s h  t h r o u g h  a n d  g i v e  y o u  t h e
i n s p i r a t i o n  t o  k e e p  t r y i n g  t o  a c h i e v e  y o u r  g o a l s ”

“ E v e r y  c h i l d  h a s   p o t e n t i a l ,   i t ’ s  a b o u t  s u p p o r t i n g  t h e m  w i t h   t h e   r i g h t
p e o p l e  a r o u n d  t h e m  t o  u n l o c k  t h a t  p o t e n t i a l ”

“ M e n t o r s   a r e  v e r y  i m p o r t a n t  a s  p a r e n t  c a n ’ t  s u p p o r t s  k i d s  a l o n e ”

“ C h i l d r e n  n e e d  r o l e  m o d e l s  o f  w h a t  h a p p i n e s s ,  s u c c e s s  a n d  p e o p l e
e n j o y i n g  p r o d u c t i v e  l i f e  l o o k s   l i k e ”

“ R o l e  m o d e l s  p l a y  a  p i v o t a l  r o l e  h e l p i n g  m o t i v a t e  y o u n g  p e o p l e  t o  a c h i e v e
l i f e  g o a l s  l i k e  e a r n  m o n e y ,  w o r k ,  b u y  a  c a r   o r   a  h o u s e ”

“ I  g r e w  u p  s e e i n g  m y  g r a n  a n d  p a r e n t s  w o r k i n g  s o  I  a l s o  g r e w  u p  k n o w
t h a t  y o u  s h o u l d  w o r k ”
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The participants also stated many enabling factors we have at our disposal or that could be
strengthened to combat the barriers present. These factors included participating in more work
experience and greater community support of work experience placements, participating in volunteering
activities, access to career advisors and practitioners, improvements in access to transport and access
to assistance with obtaining a driver’s license.

“ M o r e  u n d e r s t a n d i n g  a b o u t  h o w  t o  t r a n s i t i o n  t o  e m p l o y m e n t  -  i n t e r v i e w
p r e p ,  d r e s s ,  c h e w i n g  g u m ,  p u t t i n g  a  r e s u m e  t o g e t h e r ,  w h a t  q u e s t i o n s  t o

e x p e c t ,  h o w  t o  a n s w e r  t h e s e  q u e s t i o n s ”

“ W e  n e e d  m o r e  b u s i n e s s e s  o f f e r i n g  w o r k  e x p e r i e n c e  t o  y o u n g  p e o p l e  t o
i n c r e a s e  l o c a l  e m p l o y m e n t  p a t h w a y s ”

“ W e  n e e d  m o r e  w o r k  e x p e r i e n c e  o p p o r t u n i t i e s ”

“ N o  b u s s e s  o n  a  S u n d a y  i s  a  m a j o r  b a r r i e r  f o r  e m p l o y m e n t ”

“ E m p l o y m e n t .  T h e r e ’ s  a l w a y s  e m p l o y m e n t  h e r e ”

“ K i d s  n e e d  t o  k n o w  y o u  d o n ’ t  n e c e s s a r i l y  n e e d  t o  g o  t o  U n i  –  l o t s  o f
p r e s s u r e  o n  k i d s  t o  d o  t h i s .  W e  n e e d  l o t s  o f  p e o p l e  i n  j o b s  l i k e  a g e d  c a r e

w h i c h  r e q u i r e  c e r t i f i c a t i o n  q u a l i f i c a t i o n s ”

“ I f  y o u  w a n t  t o  s t a r t  a t  t h e  b o t t o m  t h e r e ’ s  a l w a y s  j o b s ”

“ K e e p  e n c o u r a g i n g  p h e n o m e n a l  t r a d i e s  –  w e  h a v e  s o  m a n y  g r e a t  o n e s  a n d
t h e y  o f f e r  y o u n g  p e o p l e  j o b s  –  w i l l i n g  t o  g i v e  k i d s  a  g o ”

Many community and local employer participants felt strongly that there were so many great
employment opportunities that were currently not being filled locally. A disconnect between the
aspiration for and the access to these local jobs is evident within the region.

Barriers to gaining and sustaining employment were stated as:

lack of access to public transport, not having a driver’s license and no mentor to get learner driver
hours completed;  
costs associated with private transport;  
lack of work experience opportunities; 
more access to career advice in schools;  
a lack of work ethic; & 
of value placed on work experience and work within the family or home.

Solutions provided by the participants included better linkages between business and industry
employment opportunities and the schools and young people. Programs or access to mentoring that
can lift the aspirations of young people towards working, especially if they come from a household
where they are not exposed to working parents or carers. Stronger pathways for learning whilst on the
job, for example increased opportunities for school-based apprenticeships and traineeships, were
suggested as being helpful to gaining future employment.  Finally, more opportunities for increased
‘work tasters’, work experience and work placement for young people were seen to help them to better
transition to meaningful future employment.
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The participants spoke of a negative image that Greater Shepparton endures which gets in the way of
young people thriving. An image of drugs, not being safe, homelessness and lack of aspiration.

Promoting a positive narrative of Shepparton and finding ways to celebrate what’s great

“ A  c u l t u r e  o f  n o t  w a n t i n g  t o  d r e a m  b i g g e r  -  l a c k  o f  b e l i e f  i n  b e i n g  a b l e
t o  a c h i e v e  g o a l s ”

“ W e  n e e d  t o  p u t  i m p o r t a n c e  o n  e m o t i o n a l  i n t e l l i g e n c e .  W e  n e e d  t o
c e l e b r a t e  t h o s e  t h i n g s  t h a t  m a k e  a  d i f f e r e n c e ,  n o t  j u s t  a c a d e m i c s ”

“ Y o u n g  p e o p l e  g e n e r a l l y  i n  m a n y  t o w n s  h a v e  a  n e g a t i v e  a t t i t u d e  t o  t h e i r
t o w n  a l w a y s  b o r e d  w i t h  n o t h i n g  t o  d o ”

“ A  l o t  o f  p e o p l e  d o w n  p l a y  S h e p p a r t o n  a n d  d o w n g r a d e  i t  -  s t i g m a  a n d
i m a g e  p e o p l e  t h i n k  S h e p p  h a s  b u t  ' i t ' s  a  l e n s  w e  p a i n t  o n  o u r  o w n  t o w n ”

People talked of wanting to feel safe in their community and the deep desire for the
Greater Shepparton community to be recognised and celebrated for the great things it has to offer.

“ M e d i a  t o  s h o w  S h e p p  i n  a  g o o d  l i g h t  –  k e e p  g r o w i n g  S h e p p  p r o u d ”

“ N e w s  i s  s p r e a d  b y  I n s t a g r a m  a n d  S n a p c h a t .  T a r g e t  i n f o r m a t i o n  t o  c e r t a i n
g r o u p s  f o r  a  p o s i t i v e  c a m p a i g n  t o  t a l k  a b o u t  S h e p p a r t o n "

“ B e  a s p i r a t i o n  f o c u s e d  r a t h e r  t h a n  d e f i c i t  f o c u s e d  w h e n  w o r k i n g  w i t h  a n d
s p e a k i n g  a b o u t  o u r  l o c a l  y o u n g  p e o p l e ”

“ W e  n e e d  L o c a l  s u c c e s s  s t o r i e s  t o l d  t h a t  k i d s  c a n  r e l a t e  t o  a n d  a s p i r e  t o . "

“ T h e r e  a r e  l o t s  o f  s u c c e s s f u l  p e o p l e  f r o m  S h e p p a r t o n  w e  n e e d  t o  s h a r e
t h e i r  s t o r i e s  m o r e ”

Showcasing Greater Shepparton in a positive light will help to lift so many aspects of our community
that can lay the foundations for our children and young people to see they are supported to thrive.
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This report is designed to be used for public reporting, decision-making and action by our wider
community and community leaders. 
 
For Lighthouse, the 1000 Conversations community consultation deeply informs the whole of
community strategy that Lighthouse has developed on behalf of the community. The findings inform the
work of our Collaborative Leadership Tables (including Youth Table), steer our current volunteer efforts
and extensive offering in kindergarten, primary and secondary schools and shape the design and
content of all new initiatives and collaborations. 
 
Importantly, we will also use the findings of 1000 Conversations to offer insights to service providers,
educators, government, funders and the like to help shift resources and endeavors to better support
young people and their families and to inform policy and decision-making to improve wellbeing and
outcomes. 
 
Lighthouse welcomes ideas and input from the community and businesses to address the
issues identified. To share your thoughts please contact Lisa McKenzie the Executive Officer.

lmckenzie@gslp.com.au 0427 212 651

What to form here?



Appendix 1

Figure 1: Sex of participants involved in the 2015 and 2018 1000 Conversations

Figure 2: Age distribution of the participants involved in the 2015 and 2018 1000 Conversations

Who did we hear from?
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Figure 3: Participant diversity in 2018 1000 Conversations

Figure 4: Participant access to internet, housing and transport in 2015 and 2018 1000 Conversations
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Figure 5: Participant involvement in community groups in 2015 and 2018 1000 Conversations
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Appendix 2

1000 Conversations Children's 

Voices Response Summary 

1. What makes you happy?

My mum
Seeing other people happy and smiling
My dad tickles me
Other people making silly faces
Going out with my family
Being with friends, family and pets

People

Rainbows
Sun
Smelling flowers
Home
When I'm in bed

Environment

Love hearts 
Colours: Yellow, Red, Pink

Symbols & Colours

Playing games (basketball, ping pong)
Reading books, numbers and letters
Drawing
Playing outside
Cuddling toys

Playing

When I smile
When I get presents
When I eat marshmallow

Other

2.a  What do you do that is fun at home? 

Playing outside (trampoline, playground, swimming, running and playing chasey, basketball)
Playing inside (puzzles, pretend kitchen)
Doing things with family and pets

2.b  What do you do that’s fun outside your home/in the community? 

Organised sport (Swimming, Netball, Tennis, Dance)
Go to Splash Park, Go Jump, Bowling
Go to Melbourne
Go to cafes and restaurants
Riding my bike, going walking (exploring the river)
Visiting friends
Going shopping

3. How can all kids be healthy? 

Eating and drinking healthy (fruit, vegetables, water)
Exercising (walking, running, trampoline, dancing, playing outside)
Personal hygiene (washing your hair, brushing your teeth)
Go to doctor and dentist (take medication when you are sick)
Family and friends

They are hurt physically or emotionally (someone has been mean to them or 
they have done something wrong and feel bad)
When I am lonely and don’t have any friends.

4.Sometimes children are not happy. Why might this be? 
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www.gslp.com.au

www.facebook.com/greatersheppartonlighthouseproject/

lighthouseprojectshepparton


